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municipal authorities, adult education associations, and two ..
postsazonlary establishments, thes univarsity of Lund.and Linkoping
Coll=32. The subjects selected were English and ecqnonics, ani
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:: Project title: = Decentrahzed unversity stugies m economies and Foglish?the DUNE project K )
= an evaluative project under sub-project HE an alternative form of distribution

tor higher education

B . B . .
Carried out at: The Institate of Fducation. University of Gothenburg, Fack, S-431 20 MOLNDAL
Scientific leader: < Protessor Urbun Dahliot ) ]
Project leader: Raoul Andid B A ‘ ) .
. ' L) . :
Background and purpose : : ' .

In 1970 the Swedish Governmentinstructed the Otfice of the Chancellor of the
swedish Universities (UK A Y 1o plan an expenimental scheme tor the distribution .
ot hugher educanon. This scheme was to comprise three sub-projects whose under- -,

fang rdea was to make education mote aceessible to partiapants. hoth geographt-

Iy ‘t«{;;- calhy and pedagogically speahmg In 1975 the 196X Fducationr Comimssion

z P . (1 6 obsenved that, out of 3 total ot some 143000 post-secondary students n

‘ igé FR AT the country s 1 whole, 120,000 were distnbuted between no more than five
- Jirrerent places. The expenmental uhung,&mgd for three years, but the LVJ]U

;Eég : ; anon presented here reters to the first two only (197273 and 1973-74).

w <y -

5 .

§§g§ f g s v sub-projeat anattempt was made to solve the problem of educational
. %gi EE R distribution by the tollpwihg means The project was hased on collaboration

o S hc!\\cvn'mlmlup;ll authorities. adult education associtions and two post-

> *~ seeondiany establishments. namely the Unnersity ot { und and what was then

- Mgl\ L as Linkopimg Colkege Enghish was the subject selected in the Jonkoping.
Morala and Fispang areas, economies in Knstianstad. l\.}lm.}r and Ystad. Teach-

me was conducted at halt speed

P/)
% L1 et coup mamby compried gamtilh employ ed persons, but it also .
N

. esdernoand Tundercducated” penons Tessons were taken i discussion
prov. o strdy ardes Ty led by Tocal teacherns. Jocal recruitment tormed part ot
the onginal plan but could not be comstently apphied Weekend courses?
N Tntensive coties were abo mcduded . and use was made of technical ads such as
.. .
’ ol inst rretional nratertats, srdeo tapes (econonues) and language laboratories.
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The aim was to carry out a broad evaluation of activities and aLso to find out
. . whether the combination ofpedagoglcal and organizational measures described
: above could present a realistic altemanve to instruction provided at the universi- '

ties themselves. - . . N

s

Arrangement and conduct

Data were collected during the autimn term 1972, the sprmg term 1973, the .
autumn term 1973 and the spring term 1974’ During the spring terms, the students’
opinions of the teaching were solicited by means of questionnaires, interviews z;nd
personal letters. The response frequency was about 75 per cent, the greatest un-

.. -certainty being in the smallest areas. / : -
» N ’ : . . . -
. ¢
/The main factors mvesngated were the pa) ipants’ educational background (for-
N ,” mal and "informal”), their motives for sludymg, their educational plans, their study
. .> ./ input, the difficulties they encountered in their studies, their academic results and
/ the assessments made of them by their teachers. . ' *

One of the difficulties surrounding evaluation was that the intentions of sub-project
11T were not fully realized. The system ofpre produced material, study circles,
video tapes and a small number of intensive courses was‘mcompletely practlsed in
most areas. Teachers and course leaders exercanFd their liberty of altermg some of
the conditions applying to the project. This was partly because the administration
of the project became more cumbersome than had-feen expected. Among other-

. .things it proved difficult to integrate this teaching with the service merits accruing

: from the teachers’ other duties. Conventional classtpom teaching predominated.

The usual number of students per group was between 8 and 15 instead of the anti-
c1pated 25, whith hdwgyer was the initial numbe(_gf students per group in Jon-
kopmg and Motala.

K - - . -~

Participants’ backgrounds

»>

. / Eighty-five per cent of the participants were over 25. Many of them had attended
upper secondary school and studied at university, despite the focus on the under-
educated. Eighty-five per cent weré gainfully employed, and the occupational
structure resembled that usually encountered in extramural university education.
The largest occupanonal'groups compnsed teachers, engineers, office workers and
housewives (many-of whom were forfer office workers). The latést period of
education was often quite recent, except in the case of the Ystad and Jénképing
groups. Moreover, the students were of t,bc opinion ‘that there existed good
opportunities of "education” wnhout officidl, courses. No less than 8Q per cent -
considered that they had previous improved henr knowledge somew,hat without

acquiring any documented merits or- certificates.”’ S ,7'
. It
h PR o T
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‘ The role of the teacher ' o T

One interesting point which is not very often emphas{;eg in egaluaiions of higher
education concems the teacher’s demand fpr participgtidn ig the production of
teaching materials and in the of quiflified comm entaries On the pre-produced
material. This demand is probably prompted by pedago cal)asplranons on the part
of the institutions which accept experimental actlvmeé”fand' also by the internal
dynamics of those institutions. In a survey of external al‘ldp?on -traditional univer-
sity teaching (André, 1974 b), mention is made of the scepticism which teachers
often display towards pre- produced ‘material. This prablem is probably deepened
by material of this kind not always being found sufficiently adapted to the new
student groups — mostly elderly persons — now gainian admission to universitjes.

Q ) ' , 3 )
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‘ﬁe?eéndence of evaluatnon on the two subjects mcluded in the ‘

expenmental scheme «
The subjects differ in their degree of abst}action and in their applicability to the

_work in harid Few people have jobs to which a knowledge of economics is

directly appli¢able. Usually the subject formed part of a wider effort by the stu- -
dent to enhance his competitive status — with or without a complete degree in the
economics and law sector. Our particular group of students included many, persons
with previous knowledge acquired, for example, by studying business economics,
but other students had no previous knowledge at all. The link between studies arid
work came more naturally to the students taking Eng'llsh ‘whether they were
junior teac}iers or engineers faced with a technical translation

Some of the mathematical elements of ec0nomics presented serious problems. _
Equations were difficult, but so-too were more illustrated statistical items such as
column chartyand graphs. Results in English were so good that no sector was _
weak enough to be considered problematical.

A soft start for untramed and the under-educated

A majority of the participants were in favour of a soft start including refurbishmg . ?'? :
of their previous knowledge, the distribution of set literature well in advance and ’ R
advice on study techniques. Our student group was relatively well- educated and v
the above proposals would seem more appropriate-to students with less of an
educational background. However, international surveysdinvariably show that N
extramural university students have a host of formal and informal educational
qualifications. The students of economics who were mainly interested in improv-

ing their grasp of economic affairs as reflected in leading articles and elsewhere in

the press could not be expected to put the same amount of effort into thejr studies

. as those who were aiming at a degree.

The participants’ motives for studying

Two,thirds of the students thought that their most important reason for studying
was a desire to improve their present work situation. The SAMSUS report (1969)
on extramural education mentions that 80 per cent of male extramural univer; ity
students: wish to improve their ‘ualif cations or change professions. The correSpond-
ing figure for women was 65 per cent. :

No differences of motive appeared when we divided the participants up into two
age groups, viz 20—40 and 40—60. Nor did any differences result from a division
into occupational groups. Professional motives did not predominate over general:
motives in any of the twejve.student groups investigated. However, these rough '
categories do not convey the entire truth. A new division into “competitive status”, *
“general education” and “wider education” revealed the following. Students often
make a wide effort to improve their competitive status. If we view the choice of.-
subject in relation to occupation and future ambitions, we find that education has
the effect of enhancing competitive status. Men are particularly anxious to improve
their knowledge so as to keep ahead of younger and more dynamic colleagues. The
more personal interviews revealed that housewives wanted to raise their self-esteem

* by showing their husbands that they were equal to higher studies. We also met a

number of persons who regarded education as their last chance of getting out of

" a rut. Unfortunately the alternatives which the questionnaires provided on the

subject of motives did not make it possible to elicit such delicate and realisti¢
motives for studying. ‘ .




Ystad-Kalmar group passed part IV at their first attempt

I

e

Study effort and educatlonal plans . ' .o
Only 10 per cent: ofthe participants were aiming at a degree There were great

‘differences between the subjects as regards study time. Seventy-five per cent of

the students of economics put:in less than 10 hours a week. About 80 per cent
of the English students did 15 hours’ reading or more every week. The latterisa
heavy input, bearing in ‘mind that the students have full-time jobs and are studymg

' at half speed. Study effort is probably a major determinant of results, but of -
i course the level of previous knowledge — which was very- high durmg the first’

year — is also very infportant.
: -

Results

The participants’ English'results were very good, better in fact tn'an those of the
full-time students Part of this success, however, can be putd down to a high standard
of previous'knowledge, pamcularly ¢oncerning grammar. Pronuncnatlon which is
usually a major stumbling block, did not present any problems at all. More than
half the students gained a distinction for this part of the course, which says a great
deal concerning their initial standacd of proficiency in'the language, thanks to .
previous use of it with or without formal studies. The Finspang group did not do
as well as the Motala~J0nk0p1ng group, but 65 per cent of.the participants came
within “realistic range” of the 20-point level ie. they were capable‘of attalnlng
this level with a moderate effort.. %

It is less easy to generalize condering students of ecofiomics, but thei’r r'e'sults'were

inferior to those obtained by the English students. The descriptive, less mathemat-
ical side of the subject presented no difficulties. The largest number of students
failed in part.1V, ”Economic Policy”. Only 17 per cent of the students in the

",;
In view of the aptitude of these students where. economic or technical studles

(familiarty with mathematics) were concerned, dlfﬁcultles can be expected with
groups of inferior initial ability . ’ , .

Part of the reason for the inferior results obtained by the students of ecdnomlcs
is probably that not all of thetn were concemned to score the full number of points
within the allotted time. Few of themn had definite educational plans, whrch could

obhged to do so for occupatnonal reasons. «© "

. P B

Assessment of the mtenslve coruses . °

The courses have been very well received. The professional teache Is and the long
lessons were appreciated. Contact has been good between the participants:them-
selves, but there has been criticism of the conventional working methods and the
somewhat authoritarian teachers. There has been little group work or discussion,
and the teachers have seldom had different opinions from the "home teachers

~ There has hardly been any critical discussion concermng the actual sub]ect Thus

the academic 1deals of analysis; criticism, discussion and créativity have not been
very much in evidence. The participants have regarded themselves more as umver-

*sity students than as professional people and this has affected their assessment

of the téaching. A‘focus on these v1ewpomts does not attract less supportlhan a
link-up with labour market conditions and the students’ occupatnonal circum-
stances. . . ) - .

.

‘One problem is that, the smaller the locallty, the less likelihood there is offndmg

a teacher' who can carry out this kind ofanalysls of his own sgbject. Students have

-
.

5
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.

.mean that they studied more out. of* personal interest than because they tyere really .



St T e : . . . \.
also reported that contacts with research activities at'the,institgtion have been few
and farbetween, o '

Lok
al

» o

Student assessments of teachers . A

The participants agsessed their. teachers on the basis of a number of minimum
requirements identified in the BLL project (1972). Two additional requ1rements
" ‘emerged. One of them is that students desire active ‘steering by the teacher. The -
other — a common demand among adult students — is for students to be enabled.
to take part in discussiqns and work in small groups. The teachers were not keen
on the study circle approach to teaching. '

.

‘ Concluding remarks.

- Economic and rational decisions are ndt the only motives which induce adults to
study Their plans reflect their individual pexsonalmes as well. Often they have
had occasion to consider their own present and future pésition in life. They appear

- to be looking for factual and psychologlcal starting points. The psychological
’game”’ which takes place before, dunng and after a course of education often
‘disappears in evaluations. It is bound up with greater self-esteem, willpower and
the sense that life has acquired moré meaning. One is always liable to overempha-
size explanations delivered in the terminology of one’s own subject. We are
predisposed to empjoy broad pedagoglcal concepts because we know by experi- .
ence that they have a predictive value, whereas a sociological or psychological
explanation mlght have been more attuned to reality as experienced in a small
community. \ , ot

v

extremely concenfrated form of higher education. In the majority of localities of
this size, there is robably an enormous need for further-education.

"Reports : ' o TS

The teaching sys:Qm practised in sub-project lll isone realistic alternative to the

André,R . Higher education for- workmg people. An expenmental scheme of

1971 , decentralized university studxes in economlcs and English in six
towns (Sub- pro;ect lII)
Thie DUNE project No. 1. Report No. 93 from the Institute of
. Education in the University of Gothenburg. May 1973. (In Swedish)
André, R '+ Decentralized university education for working people. Academic -
1972a)° results and student attitudes in experimental'cburses in economics
' and English in six towns.
- The QUNE project No. 2. Report from the lnstltute of- Educatlon '
1n the University ofGothenburg March 1974. (In SWCdlSh)
-4
André, R~ Geneml description of trends in non-tradltlonal university education,

1974 b) mainly in England and the USA. A summary of 44 articles on extra-
o - mural university studies. Institufe of Education, University of
Gothenburg. Stencil. (In Swedish)
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: - André; R Study circles and intensive courses. Experiences, conclusions and

-, recommendations after a two-year experimental scheme of extra-
. i ~ mural university studiés in six areas (Sub proleci lll) -

The DUNE Project No. 3. Report from the Institute of Education

~ in the University of Gothefburg. June 1975. (In Swedish)
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